


Building a Community of Researchers

Saturday October 26th 

2:30-3:30pm

Capital Suite 5

Back channel questions
We will be using Flipgrid for
reflection at the end, if you
can please download it now



Any questions?

http://backchannelchat.com/Backchannel/d3x21

http://backchannelchat.com/chat/d3x21


HELLO, HALLO, ASALAAM ALAKOUM, NIHAO, BONJOUR, 
HOLA!

Mark Wheatley

• MA in International Relations and World Order

• Passionate teacher of MYP Individuals and Societies 
& English Language and Literature

• International teacher currently at AIS Kuwait

Emma Wheatley
• MA in Education (Applied Linguistics)
• PYP coordinator at AIS Kuwait
• Formerly an elementary home room 

teacher



HELLO, HALLO, ASALAAM ALAKOUM

We’re also married.

I’ll leave it up to you to decide if that makes us 
a better or worse research team. 



"What does 
good research 

look like?"
Turn & talk to your 

neighbours
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by turkkub from www.flaticon.com

https://www.flaticon.com/authors/turkkub
http://www.flaticon.com/


Answergarden

40 characters to share 
your understanding

Icon made 

by turkkub from www.flaticon.com

https://www.flaticon.com/authors/turkkub
http://www.flaticon.com/


Research at AIS Kuwait
Questions/Challenges we face:
• What does good research look like? How does this change across the 

continuum?
• How do we help our students identify as researchers, not just complete 

research tasks?
• Whose responsibility is it to teach research skills? How do we strengthen 

our planning for this as we move forwards?
• PYP: What skills should the have when they reach my class?
• MYP: Which subject area is responsible for teaching research? Are we 

teaching the same things?
• How do we support teachers who have limited experience of conducting 

research/helping learners become researchers?



Chalk Talk
On the placemat or in conversation with your neighbour respond to the 
prompt:

"What challenges do you face in building 
a community of researchers within 

your context?"



Inquiry 
Learning

• Banchi & Bell

• McKenzie

• Murdoch

Student 
Agency

• IBO

Meta-
Cognition

• Hattie

• Noticeable effect 
of transfer of 
learning 
(Bransford)

Critical 
Thinking

• Bloom’s 
Taxonomy

• Vygotsky

Icon made 
by Smash 
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Our Why
• Our backgrounds help us to tune in to reearch easily – its an 

embedded way of thinking 

• For many colleagues it was more of a challenge

• Questions around what research looks like in school, what 
constitutes research skills, and how these are embedded into 
learning 

• Lots of research skills being developed – but not necessarily explicit 
that they are becoming researchers

• Work on ProjectZero looking at leveraging the 8 Cultural Forces –
can changing the language and expectations change student 
outcomes?



Consider this 
video



Generation IB

• We are entering a world where we

can't trust our own eyes.

• Digital Literacy Generation

• More information than ever before, from more sources, with less
review – great for access to information!



Generation IB

“Over the last two years 
alone 90 percent of the 
data in the world was 
generated.”
https://www.forbes.com/sites/bernardmarr/2018/05/21/how-much-data-do-we-create-every-day-the-mind-blowing-stats-
everyone-should-read/

https://www.forbes.com/sites/bernardmarr/2018/05/21/how-much-data-do-we-create-every-day-the-mind-blowing-stats-everyone-should-read/


Critical research skills 
must become the lens 

through which 
Generation IB access 

content.



Our Goals

Action Purpose

Develop actionable steps for 

building a community of researchers

To move research away from being 

confined to individual classrooms 

and towards being a whole school 

approach to learning

Develop a continuum of Research 
Skills which builds towards those 

listed in From Principles to Practice

To support teachers understand how 

these skills develop over time

To check in on student progress and 

be able to differentiate support as 

needed



Phase 1: Break down the Research 
ATL Skill Guidance



Phase 1: Break down the Research ATL 
Skill Guidance

• Deepen our understanding of 
the set of skills and abilities 
that make up Research Skills

• Help our teachers to see how 
these build over time, using 
grade levels as an approximate 
guidePYP MYP



Phase 2: Identify clear action steps for 
teachers



When translating theory into practice it can become overwhelming.  
Many moving parts and ideas to focus on leave teachers feeling 
stretched and out of their comfort zone.

Whilst challenge is good, we want our teachers to be confident that 
they know the tools, strategies and approaches they can use to support 
their students.



Action Steps for Building a Community of Researchers

Step 1: Share the research skills with students

Step 2: Identify and put into practice Visible Thinking Routines

Step 3: Be intentional with our language

Step 4: Develop our planning for the ATL Skills

Step 5: Support Student Reflection



Step 1: Share the research skills with students

We asked teachers to share the research skills for their phase (across 
grades) with students and ask them to complete a 'See, Think, Wonder' 
routine to explore the skills they were working towards.



Step 2: Identify Visible Thinking Routines

We chose to identify 3 routines to support the development of different 
research skills – this helps teachers bridge the gap from documentation 
and planning into practice. 

Here are the routines we've chosen to focus on while working on 
research skills:

See-Think-Wonder

G-S-C-E (generate, sort, connect, elaborate)

I Used to Think, Now I Think



Why? 

• Allow our teachers the freedom to learn along with their students

• Increases teacher comfort/confidence when introducing something 
new

• Embeds the research skills into practice – we want these changes to 
be long lasting, they can’t remain stuck in the documentation

• Engaging students in thinking about research skills – not just being 
shown them

Step 2: Identify Visible Thinking Routines



Step 3: Be intentional with our language
We address students as researchers to help frame and shape their 
thinking and to create a community atmosphere (8 Cultural Forces –
Ron Ritchart)

“…the words and structures that make up language not only convey an 
explicit surface meaning, but also impart a set of deeper associations 
and connections that implicitly shape thought and influence behavior. 
This is the hidden power of language: Its ability to subtly convey 
messages that shape our thinking, sense of self, and group affinity.”



Step 4: Develop our planning for the ATL Skills

By focusing on Research for this year; this prompts us to consider how 
we model, teach and support – we wanted teachers to be intentional 
and thorough but not overwhelmed:

Guiding questions:

• Which skill(s) are you focusing on during this unit?

• Which Visible Thinking Routine have you chosen to support this?

• How will you and/or students know they've been successful in 
developing this skill?

• Which skills will cross over between subjects? 

• Facilitated collaborative transdisciplinary meetings 



Step 5: Supporting Student Reflection

Reflection: moving away from grades towards growth

Using the continuum to track skills and growth helps our students see 
the path to continuing to progress.

Planned and shared prompts for students and teachers to help them 
think about which of the Research Skills they’d seen the most growth in.

How was this helping them to become a 
more effective researcher?



Phase 3: Putting it into Practice



Phase 3: Putting it into Practice

Grade 5 Grade 4 KG

Embedded into support 

for Exhibition and 

included with student 

self-assessment tools 

Shared with teachers 

and mentors to help 

guide and support

Introduced to students 

who completed the See-

Think-Wonder ahead of 

the unit and will soon be 

reflecting on how they 

feel they progressed

Introduced to teachers 

when collaboratively 

planning next unit – how 

will they build these skills 

into their units of inquiry 



Phase 3: Putting it into Practice

Grade 6 Grade 8

Intentionally using language to 

position the students as 

researchers/analysts/investigators 

Scaffolding inquiry and research cycle 

to support the development of 

research skills and increase 

collaboration

Using VTR to support information 

literacy – high focus and 

understanding of how we will grow 

together

Intentional language shift supported by 

use of real world application –

students are researchers

Research Skills breakdown used to 

support student reflection 



Phase 4: Reflection and moving 
forwards



Next steps

• Talking to students and teachers and gathering their feedback on each 
phase 

• Moderating and comparing work both before and after the introduction 
of the steps to build a research community, and to classes who are not 
doing this yet – can we see a difference? 

• Expand across PYP/MYP



Our Reflections

• Dedicating the time to diving deep into what the skills mean has been 
hugely beneficial and led to many great conversations with colleagues 

• The 8 Cultural Forces model has been very powerful for us as educators 
and projects like this prompt us to stay true to the idea of moving from 
principles to practice 

• We still love helping students become passionate about inquiry and 
being researchers! 



Reflections, clarifications, and debate.

Head to our Flipgrid to leave us your thoughts and reflections on 
the topic, presentation, or anything else you’d like to talk about. 

www.flipgrid.com/ibad2019

http://www.flipgrid.com/ibad2019

